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ABSTRACT 

A reviev of the goals and issues in the development 
and evaluation of the middle school concept is presented. Although 
there has been a great increase in the nufiriber of middle schools, many 
seem to be organized vithout careful planning of goals, programs and 
evaluation strategies. A reviev of the problems involved led to the 
formation of fifteen questions. The questions are designed to serve 
as a framework for discussions of problems and functions which ma; 
lead to the formulation of testable hypothesises and the development 
of strategies for the evaluation of the middle school and its 
programs. (BE) 
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During the past dozen years of my advocacy of the middle school as a 
promising alternative for the schooling of 10 to 14 year-olds, I have 
consistently urged careful evaluation of the middle school organization and 
indeed of each middle school and of the various innovations introduced in 
middle schools. Indeed The Emergent Middle School^ included a chapter on 
evaluation and its authors have worked with various schools and with several 
doctoral students to utilize evaluation procedures. Yet none of the colla- 
borators in this volume and in the middle school movement in general can 
feel at all complacent about the progress made in middle school evaluation. 
The need for more evaluation in general and for particular purposes Is indica- 
ted by the following review of miadle school goals, development, and 
evaluation. 

Goals of the Middle School 
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The statements of goals of individual middle schools differ, and some 
differences appear in general statements of rationale for the movement, 
but the following three goals are believed to have been commonly accepted: 

1. To provide a better program of schooling for -children passing 
from childhood to adolescence than the usual program provided in other 
organizational arrangements. 

2. As a new organization^ to facilitate the introduction and evaluation 
of innovative practices in the school system. 
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3* As a bridge between the elementary and high school » to facilitate 
continuous progress education* . 

In general goals of the second and third types above are found only In state*- 
ments by theorists and In some school district statements, with the first 
general goal usually broken down Into more specific statements of the goals 
of Individual middle schools • 

Evaluation has been heavily preoccupied with checking on the quality 
of the program of the Individual middle school or with gathering of data 
regarding the characteristics of middle schools^ learners, and teachers. 
Important as these efforts are, evaluation related to two of three major 
middle school goals Is as yet unreported* 
The Middle School Movement 

Although forerunners of the current middle schools existed as upper 
elementary, intermediate, or junior highs without ninth grades, nearly all 
of today's middle schools have been established In their present organizations 
(usually grades 5-8, 6-8, or nongraded for these 3 or 4 years) In the last 
decade • Several national surveys^ indicated a doubling every two years after 
1965 to a total number in 1970 of over 2000 schools having middle school 
grade organizations (including grades 6 and 7 &nd not less than 3 or more 
than 5 grades)* An estimate of at least 3000 to 4000 such schools today 
seems sound* 

The schools reorganized or newly established as middle schools sometimes 
seem different from prior organizations only in the grades included* The 
Uelllnger avA Rackadskas survey of middle school principal'^ classification 
of their schools found that over 2/3 of the respondents considered their 



schools to be or to be becoming real middle schools, but one worries about 
the almost 1/3 of the schools considered neither as being or as moving 
toward being what they were supposed to bel 

In too many cases a middle school has been organized as an administrative 
convenience without careful planning of its goals, program, and evaluation. 
Yet the efforts being ir ie by teacher education Institutions, professional 
organizations, and established middle schools are observed to be having 
marked Impact In helping middle school personnel new and/or uncertain about 
their Jobs to develop a distinct role for themselves and a specific identity 
for their schools* Even so, role and Identity have been critical problems 
in the burgebning movement* They will remain so until well-developed goal 
statements are developed for each middle school, and for groups of middle 
schools under common administrative arrangements, with well-executed plans 
for securing and utilizing' goal-related evaluative data that can be consulted 
by the goal-setters and planners periodically to determine how well their 
goals are being achieved* 
Evaluation Needs 

The number of dissertations and research projects related to middle 
schools has definitely been increasing* In the fall of 1971, students in 
the writer's middle school course could identify a total of only 12 disserta- 
tions and other research projects dealing with the middle school, but this 
past fall, two years later, 43 studies (29 dissertations and 14 ERIG-reported 
projects) were identified*^ Data are not available, unfortunately, to in- 
dicate the number of school districts and individual middle schools that 
are carrying on some type of evaluative studies of their own programs and 
practices* Certainly many such studies &re needed to help individual middle 
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schools Identify and remedy gaps between school goals and performance* 

As to evaluating the middle school as It has been emerging the past 
dozen years now, there simply has not been sufficient agreement on goals, 
program, and evaluation to have an adequate base for such a comprehensive 
evaluation, much less the time, money, and manpower to do It* Probably 
some significant questions can now be asked and hopefully answered through 
research and evaluation* My observation of the problems middle schools have 
in achieving the three broad goals for the middle school listed earlier in 
this paper, lead me to regard as critical the follo\^lng questions: 
1* How can middle school teachers be helped to understand, and to relate 

well to, students in the transitional years from childhood to adolescence? 
2* How can middle school teachers and the parents of their students share 

effectively in goal-setting, planning and evaluation? 
3* How can middle school students and their teachers work together coopera* 

tlvely and successfully in determining objectives and planning learning 

activities and in evaluating programs? 
4* How can middle school teachers diagnose each student's needs for individual 

instiructlon and his readiness for independent study, and effectively 

stimulate student interest and effort in both? 
5^ How can the rmtire adult community work together to help transescents 

understand vand successfully adjust to their physiological and psycho-social 

development? 

6* How can the principal and support staff help faculty and students to 
voice and to deal constructively with their felt problems and needs? 

?• How can the human resources of school and community be identified and 

used effectively in providing for the range of special Interest development 
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possible and desirable for the Individual middle school's own 
population? 

8» Hov can subject matter and related learning experiences best be organized 

to help middle school students along their ovm learning continuums? 
9* How can teachers of the same middle school students most effectively 

share their Information about students and their expertise In Instruction? 
10* How can the adult models In a middle school be selected and used to 

responsibly and successfully guide the valuing processes of middle school 
students? 

11 • How can a middle school faculty and Its leaders adequately reconcile and 
utilize the missions and demands of special Interest groups ^from the 
local community and elsewhere? 

12 • How can fiscal control agencies and school personnel cooperate In providing 
the -special support needed for a "lighthouse" schooler 

13. How can a middle school faculty be helped to demonstrate with security 
and satisfaction their program to faculties of other schools? How can 
the other faculties be helped to understand and evaluate It for their 
own use? 

14. How can program planners for the middle school best help to connect and 
correct the programs of their and other levels toward continuous progress 
education? 

15. How can Individual middle school faculties give and receive help and 
support from other middle schools? 

This ll^t asks many braad questions asked and not answered for schooling 
in general* Although it is not exhaustive it is proposed here for several 
possible uses» Firsts the questions might be restated as a partial set of 
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guidelines or criteria for evaluating Individual middle schools • Second, 
most questions would yield alternative or multiple answers^ which might be 
treated as hypotheses , some of these hopefully testable. Third, the 
questions which can be stated so as to relate to schools at any level may- 
be suggestive of broad scale , significant research related to continuous 
progress or other goals and patterns of vertical systems of education. 
Finally, the most appropriate use of the 15 questions Is probably as a dis- 
cussion or survey starter to develop agreed-upon lists of statements of 
problems, purposes, barriers, and other types of hypotheses for use In con- 
tinuing evaluation of and for middle schools. 
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